	Experiential learning
	Learners are provided with scientific-like inquiry or an authentic problem and are asked to generate a hypothesis, gather relevant information using a variety of resources, and provide solutions, action plans, recommendations, and interpretations of situations (Dabbagh & Bannan-Ritland, 2005).

	Inquiry Based
	Learners ask the questions of how and why to authenticate activities.  Through inquiry a problem situation is transformed to a hypothesis which produces knowledge claims (Confrey, p. 139).


	Hypothesis Generation
	Learners predict an outcome from a number of possible actions based upon the learners’ available information and reasoning ability (Thagard, p. 14).

	Experimentation
	Learners test their hypothesis through model building.  They test these ideas and sort through the results to generalize ideas from one context to the next (Linn, p. 246)

	Exploration
	Learners participate in authentic situated inquiry within the problem solving process (Bransford, p. 171).

	Active Learning
	Learners engage in real, meaningful problems that are important to them and actively construct their knowledge by participating in real-world activities similar to those that experts engage in to solve problems and develop artifacts (Sawyer, p. 318-319).

	Personally Relevant
	Activities based on information that is personally relevant to the student (Bransford et al. 2000).

	Authentic
	Activities that allow students to think and act in accordance with the authentic practice of a domain (Cobb & McClain, 2006).

	Context Based
	Activities that are set in meaningful contexts that reflect how knowledge is used in real situations and conveys the rationale for authentic practice (Dabbagh & Bannan-Ritland, 2005). 

	Build Artifacts
	Activities that allow students to externalize their knowledge or understanding by creating a concrete and explicit representation of their knowledge (Krajcik & Blumenfeld, 2006).

	Role Playing
	Activities that allow learners to assume alternative positions to learn about the knowledge and skills needed to perform various duties and understand different perspectives (Bransford, p. 209).


Situated Learning

Knowledge Building: The process of creating new knowledge or innovation through engagement in group discussions, collaborative problem solving, and synthesis of ideas. (Scardamalia & Bereiter, 2006)(This is tentative definition pending concurrence by team members- MED)
	Conceptual Change
	Activities that purposely invoke a change in a student’s understanding of concepts and principles in the context of their existing concepts  (diSessa, 2006).

	Action Reflection
	An activity that gives cause for a student to analyze their state of knowledge and think about their learning process and knowledge (Sawyer, 2006).


	Problem Solving
	Learners engage in a complex activity or project in which they organize ideas, respond to feedback and construct arguments to achieve a goal. (Thagard p. 14)

	Decision Making
	Choosing between alternative courses of action. (McDermott, http://www.decision-making-confidence.com/definition-of-decision-making.htm)

	Idea Generation
	ideas are generated from instruction, experience, social interaction, and reflections. (Linn p. 243)



	Transfer (External)
	Ability to apply new knowledge in different contexts or new situations (Bransford et al., 2000; Greeno et al., 1996)



	Transfer  (Internal)
	mapping the relationship between problems of similar structure and applying the appropriate heuristics. (Gentler, 1983; Pinker, 1997)

	Dialogic Learning
	discourse with: a focus on problems and depth of understanding; decentralized, open knowledge environments for collective understanding; and productive interaction within broadly conceived knowledge-building communities. (Scardamalia & Bereiter,  1994)



	Collaboration
	The joint construction of knowledge to achieve consensus and shared understanding. (DiSessa, 2006)

	Multiple Perspectives
	Presenting information in a variety of ways to encourage learners to view the knowledge base from multiple viewpoints and find their connections and explanations. (Jacobson, 1994)



	Sharing knowledge
	Activities of transferring or disseminating knowledge from one person, group, organization or another. (Lee, 2000, p. 324) http://directory.umm.ac.id/Data%20Elmu/jurnal/I/Information%20and%20Management/Vol38.Issue5.Apr2001/1901.pdf


	Argumentation
	Discourse in which learners take and articulate positions, supported by evidence, and make counter arguments to other's ideas. (Chinn, in O'Donnell, p 355)




	Self-Regulated Learning
	Learners orchestrate their own learning by planning, monitoring, and correcting errors without the help of others. (Bransford et al., p. 95-98; Kitsantas & Dabbagh, p. 10-11)



	Time Management
	Students demonstrate the ability to plan and allocate learning time to complete tasks in a given time frame. (Kitsantas & Dabbagh, 2010)



	Self-Evaluation
	Students self-monitor to regulate their own behaviors in the learning environment. (Bransford, p. xii)


	Goal Setting
	Students can define and refine attainable goals that prompt task completion and mastery of performance. (Laurillard et al., p. 17; Koedinger & Corbett, p. 68; Kitsantas & Dabbagh, p. 59-67)


	Task Strategies
	Specific methods that allow students to actively engage with the learning materials presented. (Kitsantas & Dabbagh, 2010)


	Systems Support
	Supportive activities that allow learners to engage with the learning process. (Bransford, p. xii)

	Multiple Representations
	Learners utilize and manipulate various representations to understand and explain casual relationships in the overall structure of a problem. (Bransford, p. xiv).



	Task Breakdown
	Deconstruction of tasks that allows instructors to offer feedback and assistance throughout the learning process to improve overall student performance. (Blumenfeld, Kempler, & Krajcik, p. 482; Bransford et al., p. 33 & 96)


	Feedback
	Responses that inform learners of their level of understanding and evaluate progress toward the desired model of performance.  (Koedinger & Corbett, p. 69; Bransford et al., p. 59; Krajcik & Blumenfeld, p. 328; Greeno et al., p. 27)


	Scaffolding
	Temporary coaching and modeling strategies that are provided to learners in order to achieve cognitive goals within the Zone of Proximal Development. (Bruckman, p. 464; Bransford et al., p. 170; Collins, p. 51; Dabbagh & Bannan-Ritland, p. 220)



Supportive Learning: Techniques initiated by the expert, coach, mentor, instructor, or embedded performance support system, with the goal of modeling the desired performance, skills, or process, and observing and supporting learners during their execution of a learning (Kitsantas & Dabbagh, p.151).
