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Based on the readings for this course, the final group paper, and the presenters who shared their experiences with us in our class, I learned that Communities of Practice is the name of a shared learning activity that a group of people engage in for several purposes. According to Guldberg and Macknesst (2009), “This social learning theory focuses on participation in community life as a basis for learning and identity construction, with learning consisting of two fundamentally interrelated activities. The first is practice itself through the process of legitimate peripheral participation…The second is knowledge creation” (p. 528). According to Wenger (2006), communities of practice consist of a group of people who share the same interest and interact in order to achieve learning. Communities of Practice share three characteristics: domain (knowledge of practice), community (those engaging in the joint activity) and practice (practitioners developing a shared repertoire). In my final reflection paper, I am going to elaborate on each of the CoP characteristics and relate it to my experience with the Ph.D. in education program, Instructional Technology CoP, and my work environment.
As cited by Guldberg and Macknesst (2009), Wegner (1998) describes an individual as a fluid that forms and reforms through engagement in communities whether they were novices to this community, in process of moving to the center of the community or are already in the center. However, Wegner emphasizes that this involvement in communities is due to a common interest that all members share, otherwise termed as a shared domain of interest. As doctoral students, we are part of a larger CoP, which is the scholar community involved in research in the field of education. We represent the novices in this group and we’re still very peripheral to this field. However, by being exposed to the types of research that the professors in the College of Education and Human Development (CEHD) are conducting through the presentations that they gave in our class, we have gained more insight into that field. From those presentations, I learned that despite the different research interests that each of the professors possesses, they all belong to the same CoP of Education which consists of parts that contribute to the whole, Education. Also what makes us members of this community as doctoral students is that we share common interests with our professors and we learn from them in order to become scholars like them one day.
As a Graduate Research Assistant to one of my professors in the CEHD, I feel that I am still at the periphery of this community although I have been progressing slowly into the center of the community. My position as a GRA developed in me a stronger sense of commitment to the domain of education and more specifically to the Instructional Technology field. Through working with my GRA supervisor, I am learning a lot of information and experience to move to the center of this CoP one day. Furthermore, my Educational Psychology background is even empowering my position as a novice in the IT community of practice. I am bringing my knowledge of Educational psychology into the IT studies that I am conducting with my GRA supervisor. Similarly, upon her visit to our class, Dr. Kim Sheridan explained to us how she was able to combine both her Art background with education and become a member of the education CoP. Therefore, novices who come from a different background and join a CoP add a lot to this new field and acquire from it at the same time.
Wegner (2006) emphasizes that members of a CoP should be active participants in their community and learning should take place in order to be considered effective. He also explains that CoP is not a mere website where people seek answers to questions or solutions to problems. However, interaction between members of a community is integral for its development and effectiveness. Therefore, members who are passive in a community cannot belong to it. One of my classmates in the doctoral program expressed his worries to me last week about missing out on a lot of experience by not being a GRA. He feels that he is not engaged in the field and that he has been on the periphery of the community and has not shown any progress ever since he started the Ph.D. program. This ties back to my discussion about my experience with the GRA position and how it is engaging me in the CoP of the Education field. Dr. Christopher Johnston who’s in the math education field also explained to us how important the GRA positions that he took during his doctoral studies were in developing his sense of belonging to the field of education. 

Being an English as a Second Language instructor at the English Language Institute (ELI) at GMU, I belong to a small CoP within this department. Faculty meetings take place weekly where ESL instructors meet and discuss problems they are facing in their classrooms, share ideas, coordinate activities, and discuss their professional development. Those meetings contribute to the professional development of each of the ESL instructors, they contribute to the whole body of international students at the ELI, and sometimes to the ESL field in general when faculty present at conferences. 


Furthermore, several professors who presented in our class explained to us the importance of belonging to a professional association and being an active participant in conferences. Dr. Lynn Schrum who presented in one of our class meeting explained that Communities of Practice helped her a lot to become who she is right now. Her suggestion to join the SIGs of AERA was also really insightful, something we learned about from previous presenters, but she elaborated more on it. She explained how she was on the periphery of those communities and then she moved to the center by becoming an active member in AERA. 

Therefore, to be considered a member of a community, one should not retain all knowledge, but rather incorporate his/her knowledge among other members of the community.  This distributed cognition is essential for the success of the community because it asks all members to be participants in the community, adding their expertise to the growth of the community as a whole.  Membership also requires all participants to be dedicated to the shared domain, intently focused on the development and improvement of the domain in which all members are working. Instructional Technology, as a Community of Practice, is focused on the development and improvement of technology and its implementation in the classroom.  Due to the nature of technology, no one practitioner is an expert in all methods of technology integration, however, through the work of a community, members can pull on the knowledge and practice of each other to help inform their own work. This is not an instantaneous or one time interaction, but a sustained effort between members that has no real beginning or end, just evolutions.

A shared repertoire of resources is essential to CoP as Wegner (2006) suggests which makes a CoP a search engine for its members. Wegner explains that members of a community of practice engage in problem solving activities, seek information, look for experience, apply existing data to different situations, coordinate, discuss developments, document data, conduct visits, map knowledge and identify gaps. For all those typical activities, members of a community need a repertoire to keep developing. The professors we met in our class over the semester explained about studies they have been conducting in their fields of concentration. It was interesting to see how each of the professors is contributing to the repertoire of knowledge in his field of concentration by sharing findings with the group and solving problems that any person in the field could be experiencing. Due to the work of such professors, whenever educators are faced with a problem in their institutions, they go back to the repertoire of knowledge that has been created by scholars.
In sum, this course has given me the opportunity to explore Communities of Practice in practice through the varied presentations that were given in our class and the interaction with the Instructional Technology group members. I concluded that through belonging to a CoP, I can learn much more than individually; I can construct meaning and contribute to the whole group as well. 
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